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Core Foundations
Special Education
Special Education Students
Total students identified: 381

Identification Method
Identify the District's method for identifying students with specific learning disabilities.
The district has embraced the Response to Instruction and Intervention (RtII) model for grades K-5
and the Student Assistance Program (SAP) team model at the secondary level as a means of
supporting struggling learners, but not as a means of identifying the presence of a Specific Learning
Disability. A variety of data including formal, informal, and standardized assessments are utilized
to guide the implementation of interventions and specific levels of instructional support prior to
making a referral for a Multidisciplinary Evaluation.To be identified as a student with a Specific
Learning Disability, a student must demonstrate a severe discrepancy between demonstrated
cognitive ability and performance on a norm-referenced assessment of academic achievement as
well as a need for specially designed instruction to make meaningful academic progress. To
determine if a severe discrepancy exists, the district compares standard scores derived from
individually administered standardized assessments of cognitive abilities and academic skills using
the Severe Disparity table which has been provided by the Allegheny Intermediate Unit (AIU 3) and
reproduced below. Once it has been determined that the student's performance on these
assessments does show a severe disparity, the District reviews the student's need for Specially
Designed Instruction outside of what is offered through the general education curriculum. Based on
these two prongs, an eligibility determination is made through the Multidisciplinary Evaluation
Process.
Obtained
IQ
130
129
128
127
126

Severe
Disparity
94
93
93
92
92

Obtained
IQ
117
116
115
114
113

Severe
Disparity
86
86
85
84
84

Obtained
IQ
104
103
102
101
100

Severe
Disparity
78
78
77
77
76
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92
91
90
89
88
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Disparity
71
71
70
69
69

4

125
124
123
122
121
120
119
118

21
20
20
89
89
88
87
87

112
111
110
109
108
107
106
105

83
83
82
81
81
80
80
79

99
98
97
96
94
95
94
93

75
75
74
74
72
73
72
72

87
86
85
84
83
82
81
80

68
68
67
66
66
65
65
64

Enrollment
Review the Enrollment Difference Status. If necessary, describe how your district plans to address
any significant disproportionalities.
The data is publicly available via the PennData website. You can view your most recent report. The
link is: http://penndata.hbg.psu.edu/BSEReports
Outlined below are the four areas we are more than 10% above the state average, explanations as to
why the district feels it is above the average, and, when applicable, procedures the district has and
will implement to address and correct these issues.
Data:
Autism: Data from the December 1, 2012 Child Count submission indicates 9.8% of identified
students in the district are identified as having Autism. The state average in the same data collection
identifies 8.6% of identified students in the commonwealth are identified as having Autism. The
district is 1.2% over the state average.
Emotional Disturbance: Data from the December 1, 2012 Child Count submission indicates 12.0% of
identified students in the district are identified as having an Emotional Disturbance. The state
average in the same data collection identifies 8.6% of identified students in the commonwealth are
identified as having an Emotional Disturbance. The district is 3.4% over the state average.
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Intellectual Disability: Data from the December 1, 2012 Child Count submission indicates 9.6% of
identified students in the district are identified as having an Intellectual Disability. The state average
in the same data collection identifies 7.1% of identified students in the commonwealth are identified
as having an Intellectual Disability. The district is 2.5% over the state average.
Speech or Language Impairment: Data from the December 1, 2012 Child Count submission indicates
21.0% of identified students in the district are identified as having a Speech or Language
Impairment. The state average in the same data collection identifies 16.0% of identified students in
the commonwealth are identified as having a Speech or Langauge Impairment. The district is 5%
over the state average.
Rational/Plan:
In recent years, the Baldwin-Whitehall School district has made considerable progress with
supporting struggling students in the regular education program. Since the 2010-11 school year the
district has experienced a 17% reduction in the total number of students who require Special
Education Services. This reduction in total students has impacted the number of students identified
in each disability category but the impact has not been uniform across all categories. The majority of
the reductions have been seen in the the number of students who have been identified as having a
Specific Learning Disability, which the district has significantly less than the state average. As a
result of this reduction in one area, the percentage of students who are identified as having
disabilities in the areas Autism and Intellectual Disability have increased without a significant
change in the number of students who are actually identified as meeting the criteria for these
disabilities.
Students who are identified as having an Emotional Disturbance, although still disproportionate
from the state average and despite the reduction in total students who receive Special Education,
have shown a decrease in number of students resulting in a decrease in the percentage of total
students who receive Special Education Services from 13.8% in 2011-2012 school year to 12.0% in
the 2012-2013. The district continues to work towards a reduction in the number of students who
need Special Education Services as a student with an Emotional Disturbance. Initiatives include a
district wide implementation of the principals of the Crisis Prevention Institute's Crisis
Development Model and deescalation techniques. In addition, the district has utilized trainings
provided by the Allegheny Intermediate Unit (AIU) and PaTTAN to train teachers and School
Psychologists on Functional Behavioral Assessments and the development of Positive Behavioral
Support Plans which can be implemented in the regular and special education settings.
Students who receive Special Education Services through Speech and Language Support either as a
primary disability or a related service fall into the largest area of disproportionalities. Review of the
service delivery model revealed inconsistent practices including what students meet edibility
criteria and exit criteria which resulted in over identification or services being provided longer than
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the student demonstrates a need. The district has developed a consistent process and criteria for
eligibility and exit.

Non-Resident Students Oversight
1. How does the District meet its obligation under Section 1306 of the Public School Code as the
host District at each location?
2. How does the District ensure that students are receiving a free appropriate public education
(FAPE) in the least restrictive environment (LRE)?
3. What problems or barriers exist which limit the District's ability to meet its obligations
under Section 1306 of the Public School Code?
Baldwin-Whitehall School District adheres to Section 1306 of the School Code, which permits all
nonresident students in children's institutions, including detention homes, drug and alcohol
treatment centers and others, located within our borders, to attend the public schools of the host
school district. The Baldwin-Whitehall School district employs a public outreach awareness system
to locate and identify all children thought to be eligible for special education within the LEA's
jurisdiction including non-resident students residing in facilities in our district. Facilities that house
non-resident students that receive special education services are directed to the Pupil Services
Department to coordinate the enrollment process. The Pupil Services Department communicates
with the facility, the resident school district and the parents to ensure that non-resident students
receive FAPE in the district. Baldwin-Whitehall school district is responsible for providing the
student with an appropriate program of special education and training consistent with Chapters 14
and 342 of the Pennsylvania regulations and standards. We are responsible for making decisions
regarding the goals, programming, and educational placement for each student. The Pupil Services
Department seeks advice from the resident school district with respect to the student, and keeping
the resident school district informed of its plans to educate the student. The Pupil Services
Department facilitates prompt retrieval of non-resident student records to ensure FAPE and
appropriate placement. The Pupil Services Department contacts the student's home district and
every effort is made to invite the parents and the representatives of the resident school district to all
Individual Education Program meetings held for this student. Students with disabilities who are
wards of the state, or whose parents are unknown, unavailable, or have had their parental rights
legally terminated are assigned a surrogate parent through the Allegheny Intermediate Unit in order
to have appropriate representation when educational programming decisions are made.

Incarcerated Students Oversight
Describe the system of oversight the District would implement to ensure that all incarcerated
students who may be eligible for special education are located, identified, evaluated and when
deemed eligible, are offered a free appropriate public education (FAPE).
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There are no facilities for incarcerated students within the Baldwin-Whitehall School District. The
Pupil Services Department makes timely inquiries to the Correction Education Records Center
requesting a search of the database and identification of students from our district who may be
incarcerated in one of the state institutions.When a student who attends the district's educational
program is adjudicated and the Corrections Education Records Center confirms the placement in a
facility the Pupil Services Department forwards school records, including special education records,
to the institution to facilitate academic placement and programming. To ensure the provision of a
free, appropriate public education the Baldwin-Whitehall School District complies with the request
within 5 days.
Often, the Allegheny Intermediate Unit provides the Alternative Education Program (AEP)including
instruction, counseling and advocacy for students in detention centers, jails, juvenile institutions,
child welfare shelters and community-based centers. In addition, schools are operated in the
Shuman Detention Center and Allegheny County Jail.The Detention Education System offers students
and opportunity to continue their education. Schools are operated by those detention centers or
through a Regional Alternative Support Program designed to provide alternative education for
disruptive youth who are temporarily unable to attend their public school due to legal issues.

Least Restrictive Environment
1. Describe the District procedures, which ensure that, to the maximum extent appropriate,
children with disabilities, including those in private institutions, are educated with nondisabled children, and that removal from the regular education environment only occurs
when education in that setting with supplementary aids and services, cannot be achieved
satisfactorily.
2. Describe how the District is replicating successful programs, evidence-based models, and
other PDE sponsored initiatives to enhance or expand the continuum of supports/services
and education placement options available within the District to support students with
disabilities access the general education curriculum in the least restrictive environment
(LRE). (Provide information describing the manner in which the District utilizes site-based
training, consultation and technical assistance opportunities available through PDE/PaTTAN,
or other public or private agencies.)
3. Refer to and discuss the SPP targets and the district's percentages in the Indicator 5 section Educational Environments. Also discuss the number of students placed out of the district and
how those placements were determined to assure that LRE requirements are met.
In accordance with the Individuals With Disabilities Education Act and Pennsylvania Chapter 14,
Special Education Programs and Services, the Baldwin -Whitehall School District utilizes a full
continuum of placement options to meet the needs of our students. Emphasis is on the regular
classroom as the default placement with supplementary aids and services provided. Students with
disabilities are only removed from the regular education environment when the IEP team
determines that their education cannot be achieved satisfactorily with all required supplementary
aids and services. All students with special needs including those who require the most restrictive
placements, are provided with a variety of opportunities to participate with students who are not

8
disabled. Some of the opportunities offered for students in more restrictive placements include
participating in regular education vocational programs, attending specific classes at their home
school for partial day schedules, and participating in after school activities and sports.
Students with disabilities are encouraged to participate in extra curricular and non-academic
programs and activities to assist in developing these talents and to build social skills. All necessary
supports and services are provided to ensure that students with disabilities are educated with nondisabled students. Baldwin-Whitehall School District supports the development and expansion of
programs, strategies and methods to effectively educate students with disabilities in the least
restrictive environment, including those with severe disabilities. The district supports including
students with disabilities in meaningful participation in regular education classrooms in their
neighborhood schools. Special Education teachers, Paraprofessionals, Regular Education Teachers,
Administrators, and other staff members from each school in the district receive training from the
Watson Institute and other community based agencies. These staff members serve as a resource in
their buildings to effectively assist staff in providing for students with more severe disabilities. The
training focuses on research based best practices that support students with disabilities to gain
function, develop skills, and then generalize these learned skills to other environments in the
building. Staff is also trained to identify emerging student skills with the highest probability of
success for participation in the mainstream in order to facilitate inclusion for students with more
severe disabilities. Baldwin Whitehall also receives support and training from Allegheny
Intermediate Unit and PaTTAN to enhance placement options in the regular education setting.
The administrators in the Pupil Services Department facilitate annual staff development training
regarding Special Education rules, regulations, and related district processes to maintain
compliance. Topics regularly discussed include, but are not limited to types of supplementary aides
and services, Least Restrictive Environment (LRE), Free and Appropriate Public Education (FAPE),
Health Information Protection Act (HIPA), and other regulatory information essential in the
compliance with state and federal regulations. In addition the district Pupil Service Department
provides 20 or more hours of professional development for the Paraprofessional Staff annually. This
professional development, along with documentation of every paraprofessional meeting the 10
identified standards, ensure all paraprofessional staff employed by the district meet the Credential
of Competency for Special Education Paraeducators.
Supplementary Aides and Services (SaS) are evaluated and implemented in accordance with the four
step process outlined in the SaS Consideration Toolkit including review of student profile, identify
potential barriers to learning and curriculum access, identification of strategies to eliminate barriers,
and discuss and identify appropriate SaS alternatives for implementation. Supplementary Aides and
Services are provided to modify staffing, classroom structure, instructional presentation, assistive
technology, and curriculum. The district currently utilizes student and classroom based
paraprofessionals, iPads, individualized computer based reading interventions, curriculum based
structured interventions, co-taught classes, small group instruction, leveled reading materials, sound
amplification devices, visual magnifiers, and sound dampening devices as recommended by the IEP
Teams.
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At the elementary level, the district employs a three tier Response to Intervention and Instruction
(RtII) model where teams meet at predetermined intervals throughout the year to review student
progress and recommend interventions to support struggling learners. This program is part of the
district early childhood initiative and provides regular progress monitoring for all students. This
initiative ensure early identification, intervention, and progress monitoring of students who are
struggling. These interventions are provided in the regular education setting in the form of Title I
services, Academic Support Enrichment, behavioral interventions, classroom based interventions,
and other research based support services focused on remediation of skills. The goal of the process
is accelerating learning for all. The assumption of the RtII model is that all students can learn, and
will learn, given the right opportunities. All students in the district are exposed to standards based
instructional design where there is a focus on differentiated instruction and opportunities for
students to be exposed to regular assessments of progress. As part of the intervention program, the
team regularly communicates with the parents of each student so they are aware of the steps the
school is taking to support their child. Each of the three tiers represents a grouping of students
whose needs are met with more intensive instructional approaches. Movement between the tiers is
fluid and determined by the RtII team. The team who reviews the data from regularly administered,
formal, informal , and standardized research based assessments. This allows all students to have
their needs met in the least restrictive environment possible. Students who show limited
progress with the current level of interventions are moved to higher tiers so they can receive
additional support. Tier 1 represents approximately 80-90% of students who can be served with
differentiated instruction provided by the classroom teacher. Tier 2 represents roughly 10% of
students who demonstrate a need for additional support or interventions to achieve success. In
addition to the differentiated instruction provided by the classroom teacher, these students typically
participate in daily 30 minute intervention programs focused on their specific needs. This
instruction is provided outside of the regular classroom by an intervention teacher. Tier 3 includes
roughly 5% of the special education population. This tier offers the most support provided in the
regular education setting, and is the last level prior to the district initiating a multidisciplinary
evaluation. Students who have not demonstrated meaningful progress in Tiers 1 and 2 are placed in
Tier 3 where they will receive more assistance and intensive interventions. In addition to the
differentiated instruction provided by the classroom teacher, these students in Tier 3 receive up to
60 minutes of subject specific interventions daily. In the event the RtII team determines that all
supports and services which can be provided as part of the regular education program have been
exhausted, then the team will then make a referral for a Multidisciplinary Evaluation.
At the secondary level, the district utilizes the Student Assistance Program (SAP) to monitor,
identify, and support students who are struggling. SAP is a program used to identify students who
are experiencing behaviorial and or academic difficulties which interfere with that are posing a
barrier in their learning and success in school. Baldwin High School and Harrison Middle School
have identified SAP teams which meet on a regular basis to review student academic and behavioral
progress. As part of the program, the team regularly communicates with the parents of each student
so they are aware of the steps the school is taking to support their child.The team uses a problem
solving model to develop research based supplemental supports and services to help remove
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barriers so all students can learn. . The teams review formal and informal data provided by teachers,
and school staff members as well as informal, formal and standardized assessments. Through the
regularly scheduled meetings the team identifies at-risk students, develops interventions and
reviews the effectiveness of the interventions previously developed. The SAP model uses district and
community based supports to address all struggling students in the least restrictive setting possible.
Students who are experiencing academic difficulties may receive additional supports through
structured tutoring by content areas teachers, inclusion in subject specific enrichment programs,
movement between leveled classes, or other research based interventions. Students who
demonstrate behavioral or social difficulties are supported through school and community support
such as school based social work services, community based drug and alcohol and/or counseling
programs, and possibly referrals to other, more restrictive programming which are only provided
outside of the school setting. All supports and services provided through the SAP program are
regular education initiatives and support all students. In the event the SAP team determines all
supports and services which can be provided as part of the regular education program have been
exhausted, the team will then make a referral for a Multidisciplinary Evaluation.
Parents also have the right at any time to request a Multidisciplinary Evaluation for their
child. When a parent makes a written or verbal request for a Multidisciplinary Evaluation,
the building administrator schedules a Parent Evaluation Request Meeting. The Parent Evaluation
Request Meeting will be scheduled in a reasonable amount of time and will include the building
administrator, pupil services administrator, relevant teachers, guidance counselors, instructional
support staff and the parents of the students. The purpose of the meeting is to review the parental
request and make appropriate recommendations to support the student. Similar to RtII and SAP, the
team will review the data provided by informal, formal, and standardized assessments as well as
parent and teacher information including, but not limited to, interventions which are currently
implemented. If the student is currently in Tier 2 or 3 at the elementary level or active with with the
SAP team a at the secondary level all information which has been reviewed by those teams will be
discussed with parents and during this meeting. At the conclusion of the meeting the team will make
recommendations for support which may include a Multidisciplinary Evaluation, referral to the RtII
or SAP team or increase supports in the regular education program. If the team determines to
increase support without completing an evaluation for eligibility for Special Education Services, the
Pupil Services Administrator will issue a letter to the parent outlining the decision and supports.
Included with that letter will be the Notice of Recommended Educational Placement which indicates
that the district will not complete the requested evaluation.
When students have exhausted all supports and services available in the regular education program
through the RtII and SAP teams, a referral is made to the Pupil Services Department to complete a
Multidisciplinary Evaluation (MDE) Report. The district employs two full time Certified School
Psychologists and a full time clerical staff member who facilitate and oversee this process which
begins when the referral is received from the appropriate building level team (RtII, SAP, or Parent
Evaluation Request Meeting). Within 10 days of receiving the referral, the Pupil Services Department
staff develop and issue the Permission to Evaluate - Consent Form and Procedural Safeguards to the
parent. Upon receipt of the signed Permission to Evaluate - Consent Form, the Certified School
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Psychologist and required members of the MDE Team collect pertinent data to evaluate the
strengths and needs of the individual student so that the MDE can be developed for the purpose of
identifying eligibility for special education services and recommending appropriate supports and
services needed for the student to make meaningful progress in the Least Restrictive Environment.
The MDE is sent to the parent a minimum of 10 days prior to the team meeting to review the results.
If a student is eligible for and in need of Special Education Services, an Individualized Education Plan
(IEP) team meeting is held within in 30 days. The purpose of this meeting is to review the MED
and develop the IEP. At the conclusion of the IEP team meeting the Notice of Recommended
Educational Placement (NOREP) is issued by the building principal who acts as the Local Education
Agency (LEA) representative or their designee. The IEP is then implemented within 10 days of the
IEP team meeting.
Progress monitoring occurs on all goals outlined in the IEP. The purpose of this is to ensure regular
data collection throughout the school year which will guide the effectiveness and appropriateness of
identified interventions. This information is reported to parents four or more times per year as
determined by the IEP team and outlined in the IEP goals section.
Students who receive Special Education Services have their strengths and needs assessed through a
Reevaluation (RR) at least every three years (every 2 years for students identified as having an
Intellectual Disability or for students who attend an Approve Private School (APS)). The IEP team
makes the determination regarding the need for additional data 60 days prior to the three or two
year RR due date. If the team determines the need for additional data, a Permission to Reevaluate Consent Form is issued to the parents for their approval and the process, similar to the MDE process
outlined above is followed. If the team completes their review and determines there is not a need for
additional data, the RR is completed and issued to the parent which initiates a new IEP to be
developed as indicated in the MDE process above. Although the district does have the option to
recommend the RR be waived, this practice is not currently endorsed unless 1) the student is in their
last year of high school, 2) a post-high school transition plan has been determined and 3) that plan
can be implemented and successful without the collection of additional data.
For students who are placed outside of the school district, an administrator from the Pupil Services
Department acts as the LEA at all IEP meetings in order to monitor progress and assess the level of
need as the facilitator of the IEP Meeting. At the IEP team meeting, the LEA reviews the
appropriateness of the identified placement and assists the IEP team in making the determination
regarding the ability of the school district to implement the IEP in a district based program with
supports and services. This review occurs at every IEP meeting, but no less than one time per year.
In addition to the regularly held IEP Meeting, the Pupil Services staff review all progress monitoring
and attendance reports provided by all non-district-based programs. This ongoing review provides
regularly monitoring of student progress to ensure that all students are being served in the LRE.
The district employs five licensed social workers who provide mental health support
services including home visits, individual and group counseling services, and coordination between
community based organizations and school staff. In addition, the social workers are certified crisis
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intervention trainers through the Crisis Prevention Institute and have facilitated trainings for over
60 staff members district wide. Over then next three years these staff members will continue to
facilitate training with the target of all staff members who provide direct services to students be
trained and certified in the verbal deescalation and behavior management techniques developed by
CPI. Currently, every school building has a Crisis Response Team identified. This team is a group of
CPI Certified staff who are utilized for intervention with students who are experiencing a crisis
situation where the CPI verbal techniques utilized by the classroom teacher have not deescalated the
student. The CPI Crisis Response team responds and intervene to maintain the safety of all students
and staff in the building. The CPI Crisis Response Teams receive re-certification annually. Other
building level staff are re-certified every two years.
The district utilized a wide variety of Assistive Technologies to support students in the LRE. Through
consultation and evaluation provided by the Allegheny Intermediate Unit and PaTTAN, teams review
and address specific student needs through the use of various specific technologies. When a specific
device, program, or technology is recommended, the district, through the AIU and PaTTAN uses a
Short Term Loan of the recommended equipment to determine the effectiveness of the device for
that student. Through data collection during the trial period, the team determines if the
recommended device allows the student to access the curriculum appropriately. Once a device is
determined to be appropriate, the district purchases the device and outlines the use of the device in
the IEP and provides it as a support for the student.
The co-teaching model of instruction is implemented for core subjects at high school level. As this
plan is implemented, the intention is to expand the co-teaching model in the district
gradually. Currently a time line has not been set, but the end goal is to have all students who can be
supported through a co-teaching model of instruction receive instruction in that setting.
The December 1, 2012 Special Education Data Report indicates the district shows 49.7% of special
education students receiving instruction in the regular education setting with supplementary aides
and services provided throughout their IEP. Data reported by the Pennsylvania Department of
Education (PDE) Bureau of Special Education (BSE) indicates 62.3% of students who receive special
education services across the state are in this category. The district recognizes the need to increase
the number of students in this group, but also recognize the 17% decrease in the number of students
who are currently in need of and receiving special education services. This fact has dramatically
impacted the percentage of students in this group because the recent decline in total students has
impacted this group more than any other group under this State Performance Plan (SPP) Target.
Also notable is the 8.6% of students in the district who spend less than 40% of their school day
inside the regular education classroom. This percentage is slightly less than the state average
of 9.0% reported by the PDE BSE. The final data point to consider is the 6.7% of the total district
population who receive special education services outside of the public school. The state average for
the same group of students is 5.0%. Again, the district acknowledges the need to review this group
closely and develop programs which support many of these students without placing them outside
the public school setting.
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Moving forward, the Pupil Services administrators in conjunction with other district administrators
continue to review the district provided programs and assess the need for additional services. Over
the life of this plan the district intends to develop and implement Special Education supports in the
public school building which 1) increase the number of students who could receive there supports
and services provided through the IEP in the regular education setting for more than 80% of their
day and decrease the number of students who, based on their identified needs, cannot be served in
the public school programs. Review of data which was initially gathered during the 2012-13 school
year and will continue to be collected indicates an immediate need for Emotional Support Services in
the primary school grades and the implementation of a specialized learning support program at the
secondary level. Based on current population, the primary grade Emotional Support program would
be a single classroom which supports up to 20 students in a single elementary school. The
specialized learning support program will meet the social, organizational, functional academic, and
transition (S.O.F.T) needs of students who require secondary instruction provided in a structured
environment outside of the regular education classroom. The third and final initiative to address the
two areas of concern within this SPP Target area is the continued efforts to implement a more
comprehensive co-teaching model of instruction for students who demonstrate a need for services
through the learning support program. As stated above, the program is currently implemented at the
high school level only. Through proper staff development and gradual implementation, the district
feels this program will be successful in all buildings. Through the implementation of these initiatives,
the district feels these SPP Target areas will more closely resemble the state average in the near
future.

Behavior Support Services
Provide a summary of the District policy on behavioral support services including, but not limited to,
the school wide positive behavior supports (PBS). Describe training provided to staff in the use of
positive behavior supports, de-escalation techniques and responses to behavior that may require
immediate intervention. If the district also has School-Based Behavioral Health Services, please
discuss it.
The Baldwin-Whitehall School District policy for behavioral support (School Board Policy 113.2Behavior Support Adopted February 8, 2006, Revised October 13, 2011) establishes, "Students with
disabilities shall be educated in the least restrictive environment and shall only be placed in settings
other than the regular education class when the nature or severity of the student's disability is such
that education in the regular education class with the use of appropriate supplementary aids and
services cannot be achieved satisfactorily." In accordance with this the policy outlines that all
students who demonstrate a need for specific behavioral intervention to address behaviors which
interfere with learning should have a Positive Behavioral Support Plan (PBSP) integrated into their
Individualized Education Plan (IEP). PBSP should be based on the results of a Functional Behavioral
Assessment (FBA) conducted as part of a Multidisciplinary Evaluation (MDE) or Reevaluation Report
(RR) initiated by the IEP team. Interventions outlined in a student's PBSP include a variety of
research-based techniques to develop and maintain skills that will enhance students' opportunity
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for learning and self-fulfillment.
In accordance with School Board Policy 113.2 - Behavior Support, the district provides regular
training to staff in the area of verbal and physical intervention techniques to manage student
behavior based on the strategies and philosophy of the Crisis Prevention Institute (CPI). The
district employs four trainers who have been certified by CPI to provide ongoing instruction,
certification, and recertification to district staff. Currently, over 60 staff members have been trained
and certified to use the CPI techniques to intervene with students who are disruptive to the learning
environment. In accordance to this policy and CPI principles, the use of physical interventions
including physical restraints is a last resort when students are a danger to self, others, and a
disruption to the learning environment. Each school building has an identified Crisis Response Team
who is trained and certified in both verbal and physical interventions based on the principles of the
CPI. In addition, each building has a number of teachers who have participated in regular training for
verbal deescalation techniques based on the principals of the CPI program. The Crisis Response
Team in each building participates in an annual recertification program while the building staff are
recertified in the verbal intervention and deescalation techniques every other year.
In addition to the provisions outlined in School Board Policy 113.2 - Behavior Support, the district
employs five licensed Social Workers and two School Psychologists who provide School-Based
Behavioral Health Services. This level of support staff in the district ensures all buildings in the
district have behavioral health support services available to the student each day. In addition to
district provided support services, the district works with Mercy Behavioral Health to provide the
opportunity for School Based Mental Health Counseling Services during the school day. This service
is offered to all students who demonstrate a need. Based on the area of concern, staff from Mercy
complete an intake evaluation which is reviewed by their treatment team who makes
recommendations for services. In the event a student is recommended by Mercy for School Based
Mental Health Counseling, the district provides the opportunity for the student and counselor to
meet during the school day. This is a significant support for students and families who, for many
reasons, may not be able to access counseling services in the community outside of the school day.
Funding for this program is provided through the student's medical insurance provider, not the
school district.
The district has developed and implemented the, "Let's Get Real...About Bullying" Program in all
buildings. This program supports all students, staff, and families with resources regarding bullying
and how it impacts student learning and well being. As part of the program, district social workers
are presenting to students, staff, and families ways to identify and decrease instances of bullying
including how to identify victims and perpetrators and how to safely report incidents. This is a
proactive approach to reduce and hopefully eliminate these behaviors in our school setting. This
program is a research based system of interventions and trainings designed and implemented by
district staff.
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Intensive Interagency/Ensuring FAPE/Hard to Place Students
1. If the LEA is having difficulty ensuring FAPE for an individual student or a particular
disability category, describe the procedures and analysis methods used to determine gaps in
the continuum of special education supports, services and education placement options
available for students with disabilities.
2. Include information detailing successful programs, services, education placements as well as
identified gaps in current programs, services, and education placements not available within
the LEA. Include an overview of services provided through interagency collaboration within
the LEA.
3. Discuss any expansion of the continuum of services planned during the life of this plan.
Baldwin Whitehall School District notifies the appropriate local and state agencies when it is having
difficulty ensuring FAPE for a student with a disability. Support is requested for students that
cannot currently be served in a regular educational setting, who have waited more than 30 days for
the provision of an appropriate educational placement, are at substantial risk of waiting more than
30 days for a placement, and/or students whose special education placement is Instruction in the
Home. In addition the school district notifies the Intermediate Unit and the Department of Human
Services to ensure that the students receive Intensive Interagency coordination. The student’s case is
referred to a Regional Interagency Coordinator (RIC). For students that requires intensive
interagency coordination to access an appropriate educational placement, the RIC assesses
the situation and determines any barriers that might be preventing the student from receiving the
appropriate educational placement. The RIC promptly schedules a meeting of the local interagency
team. This team includes the family of the student, the district LEA, the Intermediate Unit (IU), and
other relevant child serving agencies. The other relevant child serving agencies might include the
county offices of Mental Retardation and Mental Health, Children/Youth and Family Services, and
the regional Office of Vocational Rehabilitation. The intensive interagency meeting is conducted and
recommendations are developed. The intensive interagency team identifies the responsible
agencies best able to meet the needs of the student in the Least Restrictive Environment.
It is challenging to provide FAPE to students diagnosed with mental retardation/cognitive deficits
and severe mental health issues, and students whose parents request Instruction in the Home as the
only appropriate educational placement. It is also challenging to provide FAPE to students who have
been non-responsive to the continuum of special education supports, services, and educational
placement options such as: Part-time emotional support services within the public school setting,
full-time emotional support services in Approved Private Schools and other Private School Settings,
and have a history of aggressive and risk taking behaviors.

Instruction in the Home has been a successful temporary placement to meet the needs of these
students. Consistent efforts, identification of supplementary aides and services, and parental
support are provided to gradually include these students in the regular school and/or
private/approved private school settings. The ultimate goal remains, to serve the student in the
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regular school setting with appropriate supports and services to ensure success in the least
restrictive environment.

Strengths and Highlights
Describe the strengths and highlights of your current special education services and programs.
Include in this section directions on how the district provides trainings for staff, faculty and parents.

The Baldwin-Whitehall School District Special Education Program focuses on quality, effective, student centered
instructional services provided in the least restrictive environment. Central office administrators, building
principals, teachers, paraprofessionals and support staff work collaboratively with families to meet the needs of
our students with disabilities. We are committed to delivering quality services across a full continuum of
programming to every student with a disability who resides in the Baldwin-Whitehall School District. A district
wide focus on supporting struggling students is a Kindergarten through twelfth grade child find initiative which
is fundamental to understanding the needs of students who are experiencing academic, behavioral and social
difficulties. This is a pro-active, team centered process which identifies strategies to support students and
measure responses to interventions as a part of the action plan. Principals, school psychologists, social workers,
counselors and classroom teachers collectively design appropriate interventions at regularly scheduled
meetings.
Academic and Behavioral Supports
At the elementary level, the district employs a three tier Response to Intervention and Instruction (RtII) model
where teams meet at predetermined intervals. These interventions are provided in the regular education setting
in the form of Title I services, Academic Support Enrichment, behavioral interventions, classroom based
interventions, and other research based support services focused on remediation of skills. The goal of the
process is accelerating learning for all. The assumption of the RtII model is that all students can learn, and will
learn, given the right opportunities. Each of the three tiers represents a grouping of students whose special
needs are met with more intensive instructional approaches. Movement between the tiers is fluid and
determined by the RtII team. The team reviews the data from regularly administered, formal, informal , and
standardized research based assessments. This allows all students to have their needs met in the least
restrictive environment possible. Students who show limited progress with the current level of interventions are
moved to higher tiers so they can receive additional support. Tier 1 represents approximately 80-90% of
students who can be served with differentiated instruction provided by the classroom teacher. Tier 2 represents
roughly 10% of students who demonstrate a need for additional support or interventions to achieve success. In
addition to the differentiated instruction provided by the classroom teacher, these students typically participate
in daily, 30 minute intervention programs focused on their specific needs. This instruction is provided outside
of the regular classroom by an intervention teacher. Tier 3 includes roughly 5% of the elementary student
population. This tier offers the most support provided in the regular education setting, and is the last level of
interventions prior to the district initiating a multidisciplinary evaluation. Students in this tier have not
demonstrated meaningful progress in Tier 1 and 2 and are in need of more assistance and intensive
interventions. In addition to the differentiated instruction provided by the classroom teacher, students in Tier 3
receive up to 60 minutes of subject specific interventions daily. This instruction is provided in a small group
with an intervention teacher outside of the regular education classroom. If the RtII team determines that all
supports and services which can be provided as part of the regular education program have been exhausted
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and the result is a continued lack of meaningful academic progress, then the team will make a referral for a
Multidisciplinary Evaluation.
At the secondary level, the district utilizes the Student Assistance Program (SAP) to monitor, identify, and
support students who are struggling. SAP is a program used to identify students who are experiencing
behavioral and or academic difficulties which interfere with their learning and success in school. Baldwin High
School and Harrison Middle School have identified SAP teams which meet on a regular basis to review student
academic and behavioral progress. The team uses a problem solving model to develop research based
supplemental supports and services to help remove barriers so all students can learn. The teams review formal
and informal data provided by teachers and school staff members. The team also reviews data including
informal, formal and standardized assessments. Through the regularly scheduled meetings the team identifies
at-risk students, develops interventions and reviews the effectiveness of the interventions previously developed.
The SAP model uses district and community based supports to address all struggling students in the least
restrictive setting possible. Students who are experiencing academic difficulties may receive additional supports
through structured tutoring by content areas teachers, inclusion in subject specific enrichment programs,
movement between leveled classes, or other research based interventions. Students who demonstrate
behavioral or social difficulties are supported through school and community support such as school based social
work services, community based drug and alcohol and/or counseling programs, and possibly referrals to other,
more restrictive programming which are only provided outside of the school setting. All supports and services
provided through the SAP program are regular education initiatives and support all students. In the event the
SAP team determines all supports and services which can be provided as part of the regular education program
have been exhausted and have resulted in limited meaningful progress, the team will then make a referral for a
Multidisciplinary Evaluation.
As a result of the ongoing attention to supporting students, the District was informed that J.E. Harrison Middle
School has been selected as a Word-Class School by Imagine Learning. This is the highest distinction
recognition program by the Imagine Learning Company. Last year, students receiving special education and
English as a Second Language services received supplemental support through the Imagine Learning software
program. Only 26 schools met the rigorous usage standards for the 2012-2013 school year. This high honor is
the result of hard work and dedication on the part of many administrators, teachers, staff, students, and
parents.
Parents also have the right at any time to request a Multidisciplinary Evaluation for their child. When a parent
makes a written or verbal request for a Multidisciplinary Evaluation, the building administrator schedules a
Parent Evaluation Request Meeting. The Parent Evaluation Request Meeting will be scheduled in a reasonable
amount of time and will include the building administrator, pupil services administrator, relevant teachers,
guidance counselors, instructional support staff and the parent or parents of the student. The purpose of the
meeting is to review the parental request and make appropriate recommendations to support the student.
Similar to RtII and SAP, the team will review the data provided by informal, formal, and standardized
assessments as well as parent and teacher information including, but not limited to, interventions which are
currently implemented. If the student is currently in Tier 2 or 3 at the elementary level or active with the SAP
team at the secondary level all information which has been reviewed by those teams will be discussed with
parents and this team. At the conclusion of the meeting the team will make recommendations for support which
may include a Multidisciplinary Evaluation, referral to the RtII or SAP team or increase supports in the regular
education program. If the team determines to increase support without completing an evaluation for eligibility
for Special Education Services, the Pupil Services Administrator will issue a letter to the parent outlining the
decision and supports. Included with that letter will be the Notice of Recommended Educational Placement
which indicates that the district will not complete the requested evaluation.
Student Assessment and Eligibility Determination
The Multidisciplinary Evaluation (MDE) is initiated by the school based team (Student Assistance Program (SAP)
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or Response to Instruction and Intervention (RtII)) at each building or through a Parent Initiated Pre-Referral
Team Meeting. The following will outline the process from initial referral to the completion of the MDE.
Parent requested Multidisciplinary Evaluations (MDE) can be initiated by a parent at any time either by verbal or
written request. Any professional staff member who a parent either verbally requests an evaluation or hands a
written request for evaluation should provide that information to the principal immediately. To assist in this, the
Permission to Evaluate - Parent Request Form and Permission to Reevaluate - Parent Request Form are
available on the District Web Page under Pupil Services.
When the Multidisciplinary Evaluation (MDE) is initiated by parent request, principals will initiate the following
procedure.
When a parent requests a MDE verbally or in writing the principal must schedule a meeting to discuss the
parent/guardian's concerns. This meeting should include the principal, administrator from the pupil services
department, teacher(s) who are knowledgeable in the area(s) of concern and must occur within 10 days of the
receipt of the request. The purpose of this procedure is to connect with parents and guardians of struggling
students to collaborate solutions that can be implemented immediately. The goal is to support struggling
students quickly and efficiently through engaging parents.
At the conclusion of the meeting the team will make recommendations for support which may or may not
include evaluation for Special Education Services. If the team determines to increase support without
completing an evaluation for eligibility for Special Education Services, the Lead Psychologist will issue a letter to
the parent outlining the decision and supports. Included with that letter will be the NOREP which indicates the
district will not complete the requested evaluation. A copy of this letter and the NOREP should be placed in the
student file. If the team determines that an evaluation for Special Education Services is needed, the Pre-Referral
Data Form will be completed at the meeting and delivered to the Pupil Services Office.
1. After the RtII, SAP or Pre-Referral team has completed the established interventions and identified a student
who is in need of a MDE due to continued lack of progress despite the faithful implementation of research based
interventions, the team should complete a Pre-Referral Data Collection Form.
2. The Pre-Referral Data Collection Form along with data gathered through the RtII or SAP process should be
sent to the Pupil Services Department to the attention of the specific building School Psychologist.
3. The School Psychologist will review the data and develop the Permission to Evaluate (PTE) form.
4. The Secretary to the Psychologists will mail the PTE to the parents along with the appropriate data collection
forms and rating scales. The Pupil Services Department will make three attempts to get signed permission. 1)
via regular mail, 2) via phone call 3) via Certified Mail. All three attempts will be documented in IEP Writer.
5. The Secretary to the Psychologists will put the student on the MDE timeline upon receipt of the Signed PTE.
Student will be assessed in the order that the signed PTE is received, but no longer than 60 calendar days after
the signed PTE is received.
6. Upon receipt of the signed PTE and the accompanying forms from the parent, the Secretary to the
Psychologists will prepare and send the MDE Data Collection Folder to the building principal or their designee via
interoffice mail. This folder will contain all the data collection forms and rating scales needed for the MDE and
should be returned to the pupil services department within 3 weeks.
7. The psychologist will complete the assessments and review the parent and MDE data collected. If additional
data is required, the psychologist, with the assistance of the Secretary to the Psychologists, will be responsible
for gathering that data from the appropriate source.
8. The Psychologist will complete the MDE by inputting the data provided by the team and the results from the
assessments and, based on the data, make a recommendation to the team regarding eligibility for services.
9. The MDE will be sent to the members of the team at the appropriate school building for review 48 hours prior
to the report being issued to the parent. If one or more members of the team have questions or concerns, they
will contact the psychologist directly to discuss.
10. 48 hours after the MDE is sent to the team, the report will be mailed to the parent.
11. To review the data with the parents, one of the two following will occur...
a. If the student is eligible for services, the Principal or their designee will assign a special education teacher
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who will begin the process of developing an IEP.
b. If the student is not eligible for services, the Principal or their designee will contact the parent and schedule a
meeting to discuss the results of the MDE and the supports that are available through the Regular Education
program. The student's teacher, evaluating psychologist, and the Principal or their Designee should attend.
Reevaluations occur at a minimum every three years for all students who receive Special Education Services. In
accordance with IDEA and Pennsylvania Chapter 14, students who are identified as having an Intellectual
Disability or received instruction at an Approved Private School (APS) have a Reevaluation every two years. Any
member of the IEP Team can request a reevaluation at any time. The request would initiate and IEP Team
Meeting to review the request and related data. From that meeting, the team will make a determination
regarding the need to collect additional data in the form of a Reevaluation. Based on the result of that meeting,
Prior Written Notice in the form of a Notice of Recommended Educational Placement (NOREP) and/or a
Permission to Reevaluate - Consent Form will be issued to the parent for consent. The reevaluation process
follow the same timelines as the evaluation process.
Professional Development and Consultation Services
One of the greatest strengths of the special education program is the commitment of the special education staff
to the delivery of high quality instruction and supporting students in achieving academic success. High
expectations are established for students and tireless energy is invested by staff to support students as they
work to achieve success. The district utilizes research-based instructional methods designed to increase student
achievement. Instructional staff focuses on performance outcomes and student achievement, but balances this
focus with attention to all demonstrated student needs. Baldwin-Whitehall staff is proud of providing an
outstanding special education program, with a strong foundation in student-centered programs delivered by
highly qualified professionals. As part of that commitment the district provides timely, effective professional
development to ensure staff and families are up to date on the latest interventions and resources for supporting
the needs of students. The district offers training on various topics relevant to staff and conducts building level
special education meetings to augment results and increase compliance with regulations. Training efforts are
targeted to a variety of audiences that include principals, regular educators, special education teachers, parents,
paraprofessionals, secretaries, bus drives and attendants. Consultation services from the Watson Institute,
Child, Family, and Community, Inc, and local expert in autism, Rebecca Moyes, provide ongoing, individualized
support to staff and a wealth of resources to students, families, and community members. The district website
includes a Pupil Services page that provides information and recourses for teachers, parents, and community
members regarding both district based and community based training opportunities. This professional
development and support is multi-faceted and on-going.
The administrators in the Pupil Services Department facilitate annual staff development training regarding
Special Education rules, regulations, and related district processes to maintain compliance. Topics regularly
discussed include, but are not limited to types of supplementary aides an services, Least Restrictive
Environment (LRE), Free and Appropriate Public Education (FAPE), Health Information Protection Act (HIPA),
and other regulatory information essential in the compliance with state and federal regulations. In addition the
district Pupil Service Department provides 20 or more hours of professional development for the
Paraprofessional Staff annually. This professional development, along with documentation of every
paraprofessional meeting the 10 identified standards, ensure all paraprofessional staff employed by the district
meet the Credential of Competency for Special Education Paraeducators.
Program Implementation and Development
The first priority of the district is to develop effective and innovative programs that meet the changing needs of
the students who require Special Education Services. Currently, the district supports students who require
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Special Education Services at the Itinerant, Supplemental, and Full Time levels of Learning Support, Emotional
Support, Life Skills Support, Speech and Language Support, Vision Support, and Hearing Support in the public
school setting. Other students who require more specialized supports, i.e. Autistic Support, Life Skills Support,
Multiple Disabilities Support, Emotional Support, Visual Impaired Support or Hearing Support are served in
Approved Private Schools or Private Educational Facilities outside of the district. Individualized Education Plan
(IEP) Teams meet annually to develop IEPs for eligible students. The IEP which outlines the provisions of
Special Education Services and identifies the Least Restrictive Environment in which those supports and services
can be provided. The district is vigilant in ensuring all supports and services are exhausted in the public school
setting prior to recommending placement in a program outside of the school district. In addition, the district
regularly reviews data regarding instructional effectiveness, and programs are then developed to meet the
identified needs.
Evidence of the district's commitment to continuous evaluation of students’ needs and program development to
meet those needs is the implementation of a specialized Supplemental Learning Support classroom. The
classroom is focused on the Social, Organizational, Functional Academics, and Transition (S.O.F.T.) needs of a
specific group of students who have not reached their full potential in a traditional delivery model of Special
Education at the secondary level. The S.O.F.T program can currently serve up to twenty-four students in grades
six through twelve. Students are selected based on the recommendation from the IEP Team. All students served
through the S.O.F.T. Program have received Special Educational Services through the traditional Learning,
Emotional, or Life Skills Support programs prior to inclusion in this program. Since this program is specialized,
the students receive instruction provided by Certified Special Education teachers in Reading, Language Arts,
Mathematics, Science, Social Studies, and Transition Skills at their functional level within the Special Education
classroom.
The district will also reintroduce an elementary Emotional Support Program in the Fall of 2014. This program will
meet the needs of the growing population of students who have been diagnosed with an Emotional Disturbance
and/or demonstrate behaviors which impede their learning and the learning of others in the primary grades.
Previously, these students have been served through the Learning Support program, but recent trends indicate
the need for a more specialized program to support these students. This elementary program will mirror the
highly effective strategies utilized at the secondary level including the behavioral management principals
established by the Crisis Prevention Institute (CPI). District employed CPI trainers will continue to educate and
certify staff on de-escalation and behavioral intervention techniques. Professional development will be provided
to educate the identified staff who will serve this program from district employed experts and contracted
consultants. With these supports and services in place, the district can serve this needy population of students.
At the secondary level, the district has developed and implemented a program where students with disabilities
are support by students without disabilities under the guidance of teachers and paraprofessionals. The Partners
Program serves students at the secondary level in Physical Education, Piano, Family and Consumer Science, and
Art with plans to continue to expand to other areas over the next three years. Through this program students
with special needs are paired with students who have applied and been selected from the student body to
provide support in these areas. The "Partners", or students who are identified and instructed on how to assist
student's with disabilities, receive academic credit for their participation and the students with disabilities make
positive connections across the school community. The success of this program is unprecedented with many
other districts across the county and surrounding areas developing similar models at their secondary level.
Based on the success in this district secondary programs, plans have been outlined to begin similar programs in
the primary grades as well.
Transition Services
Individualized, transition services are directed by the district Transition Coordinator and are offered to all special
education students starting at the age of 14. District transition services enable students to develop adult living
skills in home management, employment, post secondary education, recreation and self-advocacy. The district
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works with the Office of Vocational Rehabilitation, Office of Intellectual Disabilities, Goodwill Industries, Step by
Step, Inc, and the Allegheny Intermediate Unit to meet the pre-vocational and vocational needs of students with
more severe disabilities. All Baldwin-Whitehall professional and paraprofessional staff support and work to
strengthen transition services for all students with disabilities. All students who receive Special Education
Services and are 14 years of age or older receive Transition Services including an individualized set of
coordinated services and activities based on level of functioning and projected post-secondary goals. Transition
Services focus on exposing students to the varied type of post-secondary options available, providing
information on agencies that support individuals with disabilities after high school, and offering as much training
as possible to increase students skills in the areas of academic, functional, self-advocacy, and pre-vocational
skills.
As part of the Transition program, the district has developed and integrated a Pre-Vocational Training program
which supports students who's transition plans indicate goals around supported employment after graduation.
Students who participate in this program receive a Pre-Vocational Evaluation provided by the district Transition
Coordinator using the McCarron-Dial System. In the event the McCarron-Dial System is not appropriate, the
district will provide a vocational evaluation through an outside agency such as Goodwill, Inc. Both evaluations
provide guidance to the IEP Team regarding the student’s vocational interests, strengths, and weaknesses to
help increase the likelihood of the student attaining suitable employment after high school. After the Prevocational Evaluation the IEP Team recommends placement in district sponsored jobs in one or more of the
following areas; Main Office, Guidance Office, Custodial Services, Food Services, Health Services, Grounds
Maintenance, Media Services, District Mail, Materials Handling, Laundry Service, and Automotive Detailing. As
part of the program, staff educates and support students in the requirements of each identified position.
Students who will be transitioning to Adult Training Facilities (ATF) after completing High School will begin that
transition during their last year of school as determined appropriate by the IEP Team. The goal of the program
is placement in supported employment after graduation.
Another important feature of the Transition Program is the support for students transitioning between buildings.
Each Spring the transition coordinator in conjunction with the building administrators, school psychologists,
special education teachers, and parents meet and discuss student transitions between grades five and six and
eight and nine. The goal is to communicate information about specific students needs to facilitate as close to a
seamless transition between buildings as possible. In addition, the district hosts a multi-district transition fair for
the surrounding community. With over 30 presenting agencies for the third consecutive year, the transition fair
has become a highlight for many families who want to know what supports and services are available in the
surrounding area.
Extended School Year (ESY)
The district based ESY program serves students entering First Grade through age 21 who receive Learning,
Emotional, and Life Skills Support Services during the regular school year and have been identified as being
eligible for and in need of Extended School Year (ESY) services in accordance with §14.132 of the State of
Pennsylvania Regulations and §300.106 of the Federal Regulations. The program is operated each summer for
sixteen hours a week for four weeks at Baldwin High School. The program utilizes this state of the art facility
with qualified special education teachers and the district Transition Coordinator and is supervised by an
administrator from the Pupil Services Department. The goal of the program is to maintain continuity over the
summer break to help reduce the possibility of regression of learned skills and also to help reduce the time to
recoup those skills upon returning to their regular academic program in the fall. The program has three distinct
sections: Elementary Academic, Secondary Academic, and the secondary Transition to Life Program. Combined
the program serves all student who require ESY services and attend the public school setting for their
educational program during the regular school year. The program is also open to students who attend both
Approved Private Schools (APS) and Private Educational Facilities. Since moving the program to Baldwin High
School during the 2012-13 school year, the program has served an average of 33 students each summer.
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The Elementary Academic (First through Sixth Grade) and Secondary Academic (Sixth through Twelfth Grade)
program provides individualized academic and social instruction based on IEP goals which have been targeted
for ESY by the students' IEP teams. Students are grouped into classes which are staffed by Certified Special
Education teachers and Paraprofessionals. In addition to academic and social skill instruction, student are
provided with the related services outlined in their IEP. Often students require Speech Therapy, Occupational
Therapy, and Physical Therapy as part of this program. Each service is provided as indicated in the individual
student's IEP. In addition, students have the opportunity to participate in community based outings as
appropriate. Outings are planned by the ESY staff and approved by the Pupil Services Administrators based on
their relevance to the academic and social goals outlined in the student's IEPs.
The Transition to Life Program is a specialized, district based ESY program which serves student in Grade Seven
through age Twenty-one. This program is facilitated by the district Transition Coordinator and staffed with
paraprofessionals to ensure a student to staff ratio of 5:1. The Transition to Life Program targets specific daily
living skills essential to a successful transition from school age services to adult services. Throughout the
program students learn and practice basic life skills including, but not limited to, financial management, cooking,
cleaning, shopping, public transportation, and the functional academic skills needed to be successful in all areas
of life. The students who attend the program participate in two community based instructional activities each
week. The activities are focused on skill building and are directly aligned to the goals identified in the students'
IEPs.
English as a Second Language (ESL) and Special Education
The Baldwin-Whitehall School District currently serves over 230 students in it's English as a Second Language
(ESL) Program which makes up about 6% of the total student population. Although ESL is not a Special
Education Program, state and national statistics show an over representation of students who meet criteria to
receive ESL services who are also receiving Special Education Services. The Baldwin-Whitehall School district's
Special Education Program adheres to the guidelines outlined in the Basic Education Circulars (BEC) associated
with educating students with Limited English Proficiency (LEP) and the evaluation of students who are culturally
and linguistically diverse. The district assess all students in their native language and/or using assessments
which are free from racial or cultural bias unless clearly not feasible. Assessments to determine eligibility for
Special Education Services are chosen based on their ability to measure a student's disability verses limited LEP
and all assessments are administered by a certified professional. In addition, professional staff who administer
these assessments attend trainings and conferences annually to review procedures and update skills to ensure
accuracy. As a result of this careful planning, recommendation for inclusion in special education services for
students who receive ESL services only occur once it has been determined that the disability exists and this
disability is not solely due to lack of instruction or proficiency in the English language. Currently, 6.9% of the
students who receive ESL services in the district also receive Special Education Services. The remaining 93.1%
of students who receive ESL services receive all supports through the regular education and ESL programs.
Analyzing the same information from a different perspective indicates only 4.2% of the total number of students
who receive Special Education Services, also receive ESL services. Overall, current data indicates the district
continues to perform accurate assessments and eligibility determinations resulting in an appropriate placement
when students present with weaknesses in both learning and the English language.
Baldwin Whitehall School District notifies the appropriate local and state agencies when it is having difficulty
ensuring FAPE for a student with a disability. Support is requested for students that cannot currently be served
in a regular educational setting, who have waited more than 30 days for the provision of an appropriate
educational placement, are at substantial risk of waiting more than 30 days for a placement, and/or students
whose special education placement is Instruction in the Home. In addition the school district notifies the
Intermediate Unit and the Department of Human Services to ensure that the students receive Intensive
Interagency coordination. The student’s case is referred to a Regional Interagency Coordinator (RIC). For
students that require intensive interagency coordination to access an appropriate educational placement, the
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RIC assesses the situation and determines any barriers that might be preventing the student from receiving the
appropriate educational placement. The RIC promptly schedules a meeting of the local interagency team. This
team includes the family of the student, the district LEA, the Intermediate Unit (IU), and other relevant child
serving agencies. The other relevant child serving agencies might include the county offices of Mental
Retardation and Mental Health, Children/Youth and Family Services, and the regional Office of Vocational
Rehabilitation. The intensive interagency meeting is conducted and recommendations are developed. The
intensive interagency team identifies the responsible agencies best able to meet the needs of the student in the
Least Restrictive Environment.
It is challenging to provide FAPE to students diagnosed with mental retardation/cognitive deficits and severe
mental health issues, and students whose parents request Instruction in the Home as the only appropriate
educational placement. It is also challenging to provide FAPE to students who have been non-responsive to the
continuum of special education supports, services, and educational placement options such as: Part-time
emotional support services within the public school setting, full-time emotional support services in Approved
Private Schools and other Private School Settings, and has a history of aggressive and risk taking behaviors.
Instruction in the Home has been a successful temporary placement to meet the needs of these students.
Consistent efforts, identification of supplementary aides and services, and parental support are provided to
gradually include these students in the regular school and/or private/approved private school settings. The
ultimate goal remains, to serve the student in the regular school setting with appropriate supports and services
to ensure success in the least restrictive environment.
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Assurances
Special Education Assurances
The Local Education Agency (District) has verified the following Assurances:


Implementation of a full range of services, programs and alternative placements available to
the school district for placement and implementation of the special education programs in
the school district.



Implementation of a child find system to locate, identify and evaluate young children and
children who are thought to be a child with a disability eligible for special education residing
within the school district's jurisdiction. Child find data is collected, maintained and used in
decision-making. Child find process and procedures are evaluated for its effectiveness. The
District implements mechanisms to disseminate child find information to the public,
organizations, agencies and individuals on at least an annual basis.



Assurances of students with disabilities are included in general education programs and
extracurricular and non-academic programs and activities to the maximum extent
appropriate in accordance with an Individualized Education Program.



Compliance with the PA Department of Education, Bureau of Special Education's report
revision notice process.



Following the state and federal guidelines for participation of students with disabilities in
state and district-wide assessments including the determination of participation, the need
for accommodations, and the methods of assessing students for whom regular assessment is
not appropriate.



Assurance of funds received through participation in the medical assistance reimbursement
program, ACCESS, will be used to enhance or expand the current level of services and
programs provided to students with disabilities in this local education agency.

24 P.S. §1306 and §1306.2 Facilities
Facility Name
Step By Step, Inc

Facility Type
Nonresident

Student Count

Services Provided By
Pathfinder School - AIU

1
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Least Restrictive Environment Facilities
Facility Name

Type of Facility

Pressley Ridge Day
School For Autism
Pathfinder School - AIU
Mon Valley School AIU
Western Pennsylvania
School for the Blind
Western Pennsylvania
School for the Deaf
Pioneer Education
Center
Wesley Spectrum
Academy
Wesley Spectrum
Highland School
The Watson Institute

Special Education
Centers
Special Education
Centers
Special Education
Centers

The Children's
Institute

Approved Private
Schools
Approved Private
Schools
Special Education
Centers
Special Education
Centers
Approved Private
Schools
Approved Private
Schools
Approved Private
Schools
Approved Private
Schools

Katherine Dean
Tillitson School
Bradley Center

Approved Private
Schools
Other

Depaul Institute

Autistic Support

Number of Students
Placed
2

Autistic Support

1

Life Skills Support,
Emotional Support,
Autistic Support
Blind/Visual Impaired
Support
Deaf/Hard of Hearing
Support
Multiple Disabilities
Support
Emotional Support,
Learning Support
Emotional Support

5

Autistic Support

1

Deaf/Hard of Hearing
Support
Multiple Disabilities
Support, Autistic
Support
Learning Support

1

Emotional Support

1

Support

Age
Range

Caseload

FTE

17 to
19

10

0.4

Type of Service

3
1
2
2
2

5
1

Special Education Program Profile
Program Position #1
Operator: School District
PROGRAM DETAILS
Type:
Implementation Date:
PROGRAM SEGMENTS
Location/Building
Baldwin 01

Grade
A Senior
High
School
Building

Building
Type
A building in
which General
Education
programs are
operated

Itinerant

Service
Type
Learning
Support

26
Baldwin 01

A Senior
High
School
Building

A building in
which General
Education
programs are
operated

Supplemental
(Less Than 80%
but More Than
20%)

Learning
Support

17 to
19

7

0.6

Age
Range

Caseload

FTE

Program Position #2
Operator: School District
PROGRAM DETAILS
Type:
Implementation Date:
PROGRAM SEGMENTS
Location/Building
Harrison 02

Grade

Building Type

Support

Service
Type

A Middle
School
Building

A building in
which General
Education
programs are
operated

Supplemental
(Less Than 80%
but More Than
20%)

Learning
Support

12 to
15

16

1

Support

Service
Type

Age
Range

Caseload

FTE

Program Position #3
Operator: School District
PROGRAM DETAILS
Type:
Implementation Date:
PROGRAM SEGMENTS
Location/Building

Grade

Baldwin 03

A Senior
High
School
Building

Baldwin 03

A Senior
High
School
Building

Baldwin 03

A Senior
High
School
Building

Baldwin 03

A Senior
High
School
Building

Building
Type
A building in
which
General
Education
programs are
operated
A building in
which
General
Education
programs are
operated
A building in
which
General
Education
programs are
operated
A building in
which
General
Education
programs are
operated

Program Position #4
Operator: School District
PROGRAM DETAILS

Itinerant

Emotional
Support

18 to
21

3

0.1

Supplemental
(Less Than 80%
but More Than
20%)

Emotional
Support

18 to
21

1

0.1

Supplemental
(Less Than 80%
but More Than
20%)

Learning
Support

18 to
21

2

0.1

Supplemental
(Less Than 80%
but More Than
20%)

Life Skills
Support

19 to
21

3

0.2
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Type:
Implementation Date:
PROGRAM SEGMENTS
Location/Building

Grade

Baldwin 04

A Senior
High
School
Building

Baldwin 04

A Senior
High
School
Building

Building
Type
A building in
which General
Education
programs are
operated
A building in
which General
Education
programs are
operated

Support

Service
Type

Age
Range

Caseload

FTE

Itinerant

Learning
Support

15 to
19

2

0.4

Supplemental
(Less Than 80%
but More Than
20%)

Learning
Support

15 to
19

10

0.6

Support

Service
Type

Age
Range

Caseload

FTE

Program Position #5
Operator: School District
PROGRAM DETAILS
Type:
Implementation Date:
PROGRAM SEGMENTS
Location/Building

Grade

Baldwin 05

A Senior
High
School
Building

Baldwin 05

A Senior
High
School
Building

Building
Type
A building in
which General
Education
programs are
operated
A building in
which General
Education
programs are
operated

Itinerant

Learning
Support

15 to
19

6

0.4

Supplemental
(Less Than 80%
but More Than
20%)

Learning
Support

15 to
19

10

0.6

Program Position #6
Operator: School District
PROGRAM DETAILS
Type: Position
Implementation Date: December 1, 2014
Reason for the proposed change: Change of this teacher's position from 1 FTE
supporting Emotional Support to .8 FTEs supporting Emotional Support and .2 FTE
supporting Learning Support provides a more equitable division of services for special
education students at Baldwin High School without negatively impacting any one
student who received Emotional Support prior to this change. The .2 FTEs to support
Learning Support are being provided in the form of a Co-Taught ELA classroom which
also supports increased inclusion of students in the regular education setting.
PROGRAM SEGMENTS
Location/Building
Baldwin 06

Grade
A Senior
High
School

Building
Type
A building in
which
General

Support
Itinerant

Service
Type
Emotional
Support

Age
Range

Caseload

FTE

15 to
19

2

0.1

28
Building
Baldwin 06

A Senior
High
School
Building

Baldwin 06

A Senior
High
School
Building

Education
programs are
operated
A building in
which
General
Education
programs are
operated
A building in
which
General
Education
programs are
operated

Supplemental
(Less Than 80%
but More Than
20%)

Emotional
Support

15 to
19

9

0.7

Supplemental
(Less Than 80%
but More Than
20%)

Learning
Support

15 to
19

4

0.2

Age
Range

Caseload

FTE

Program Position #7
Operator: School District
PROGRAM DETAILS
Type:
Implementation Date:
PROGRAM SEGMENTS
Location/Building

Grade

Building
Type

Support

Service
Type

A building in
Supplemental
Life
15 to
11
1
which General (Less Than 80%
Skills
21
Education
but More Than
Support
programs are
20%)
operated
Justification: This program serves students from 9th grade through the age of 21. Although the program does
exceed the four year maximum age span, all of the student in the program demonstrate functioning levels
within the same range the IEP Team has determined they are appropriatly served in this grouping.
Baldwin 07

A Senior
High
School
Building

Program Position #8
Operator: School District
PROGRAM DETAILS
Type:
Implementation Date:
PROGRAM SEGMENTS
Location/Building
Baldwin 08

Grade
A Senior
High
School
Building

Building
Type

Support

Service
Type

A building in
which General
Education
programs are
operated

Supplemental
(Less Than 80%
but More Than
20%)

Learning
Support

Age
Range

Caseload

FTE

15 to
16

5

1

Age

Caseload

FTE

Program Position #9
Operator: School District
PROGRAM DETAILS
Type:
Implementation Date:
PROGRAM SEGMENTS
Location/Building

Grade

Building Type

Support

Service

29
Type

Range

A building in
12 to
Itinerant Speech and
30
0.7
which General
Language
15
Education
Support
programs are
operated
A Senior
A building in
14 to
Baldwin 22
Itinerant Speech and
15
0.3
High
which General
Language
21
School
Education
Support
Building
programs are
operated
Justification: Students who recieve Speech and Language Services in this building are grouped by functional
levels as determined appropriate by the student's respective IEP Teams. In the event students are grouped in a
manner outside of the accepeted age range, the IEP Team has also determined this to be appropriate.
Harrison 22

A Middle
School
Building

Program Position #10
Operator: School District
PROGRAM DETAILS
Type:
Implementation Date:
PROGRAM SEGMENTS
Location/Building

Grade

Building Type

Harrison 10

A Middle
School
Building

Harrison 10

A Middle
School
Building

A building in
which General
Education
programs are
operated
A building in
which General
Education
programs are
operated

Support

Service
Type

Age
Range

Caseload

FTE

Itinerant

Learning
Support

14 to
15

4

0.3

Supplemental
(Less Than 80%
but More Than
20%)

Learning
Support

14 to
15

10

0.7

Support

Service
Type

Age
Range

Caseload

FTE

Program Position #11
Operator: School District
PROGRAM DETAILS
Type:
Implementation Date:
PROGRAM SEGMENTS
Location/Building

Grade

Building
Type

Harrison 11

A Middle
School
Building

Harrison 11

A Middle
School
Building

Harrison 11

A Middle
School
Building

A building in
which General
Education
programs are
operated
A building in
which General
Education
programs are
operated
A building in
which General
Education
programs are

Itinerant

Emotional
Support

12 to
15

10

0.2

Supplemental
(Less Than 80%
but More Than
20%)

Emotional
Support

12 to
15

4

0.6

Itinerant

Learning
Support

11 to
13

2

0.2

30
operated

Program Position #12
Operator: School District
PROGRAM DETAILS
Type:
Implementation Date:
PROGRAM SEGMENTS
Location/Building

Grade

Harrison 12

A Middle
School
Building

Harrison 12

A Middle
School
Building

Age
Range

Caseload

FTE

Learning
Support

12 to
15

7

0.3

Learning
Support

12 to
15

7

0.7

Age
Range

Caseload

FTE

Building Type

Support

Service
Type

A building in which
General Education
programs are
operated
A building in which
General Education
programs are
operated

Itinerant

Itinerant

Program Position #13
Operator: School District
PROGRAM DETAILS
Type:
Implementation Date:
PROGRAM SEGMENTS
Location/Building

Grade

Building Type

Harrison 13

A Middle
School
Building

Harrison 13

A Middle
School
Building

A building in
which General
Education
programs are
operated
A building in
which General
Education
programs are
operated

Support

Service
Type

Itinerant

Learning
Support

12 to
15

3

0.3

Supplemental
(Less Than 80%
but More Than
20%)

Learning
Support

12 to
15

12

0.7

Program Position #14
Operator: School District
PROGRAM DETAILS
Type: Position
Implementation Date: December 1, 2014
Reason for the proposed change: Current student population has shown a decrease in
the number of student who require Life Skills support and an increase in the number of
students who require Learning Support. Changing this teacher from 1 FTE to serve Life
Skills Support to .5 FTE dedicated to Life Skills Support and .5 FTE dedicated to Learning
Support provides more equitable services to all special education students in the
building without negatively impacting any individual student.
PROGRAM SEGMENTS
Location/Building

Grade

Building Type

Support

Service
Type

Age
Range

Caseload

FTE

31
Harrison 14

A Middle
School
Building

Harrison 14

A Middle
School
Building

A building in
which General
Education
programs are
operated
A building in
which General
Education
programs are
operated

Supplemental
(Less Than 80%
but More Than
20%)

Life Skills
Support

12 to
15

2

0.5

Supplemental
(Less Than 80%
but More Than
20%)

Learning
Support

12 to
15

6

0.5

Service
Type

Age
Range

Caseload

FTE

Itinerant

Learning
Support

5 to 8

2

0.3

Supplemental
(Less Than 80%
but More Than
20%)

Learning
Support

5 to 8

5

0.4

Supplemental
(Less Than 80%
but More Than
20%)

Life
Skills
Support

5 to 7

2

0.3

Age
Range

Caseload

FTE

Program Position #15
Operator: School District
PROGRAM DETAILS
Type:
Implementation Date:
PROGRAM SEGMENTS
Location/Building

Grade

Building
Type

McAnnulty 15

An
Elementary
School
Building

McAnnulty 15

An
Elementary
School
Building

McAnnulty 15

An
Elementary
School
Building

A building in
which
General
Education
programs are
operated
A building in
which
General
Education
programs are
operated
A building in
which
General
Education
programs are
operated

Support

Program Position #16
Operator: School District
PROGRAM DETAILS
Type:
Implementation Date:
PROGRAM SEGMENTS
Location/Building

Grade

McAnnulty 24

An
Elementary
School
Building

Whitehall 24

An
Elementary
School
Building

Building Type
A building in
which General
Education
programs are
operated
A building in
which General
Education
programs are
operated

Support

Service
Type

Itinerant

Speech and
Language
Support

5 to 8

33

0.6

Itinerant

Speech and
Language
Support

7 to 9

15

0.4

32

Program Position #17
Operator: School District
PROGRAM DETAILS
Type:
Implementation Date:
PROGRAM SEGMENTS
Location/Building

Grade

Building
Type

Support

Service
Type

Age
Range

Caseload

FTE

A building in Itinerant
Learning 6 to 12 5
0.3
which
Support
General
Education
programs
are operated
Justification: This program serves students in Kindergarten through Fifth Grade. Student's are scheduled in a
way so the age range in the classroom at any time does not exceed the three year maximum as determined
appropriate by the IEP Team.
An
A building in Supplemental
Learning 6 to 12 10
Paynter 16
0.7
Elementary
which
(Less Than 80% Support
School
General
but More Than
Building
Education
20%)
programs
are operated
Justification: This program serves students in Kindergarten through Fifth Grade. Student's are scheduled in a
way so the age range in the classroom at any time does not exceed the three year maximum as determined
appropriate by the IEP Team.
Paynter 16

An
Elementary
School
Building

Program Position #18
Operator: School District
PROGRAM DETAILS
Type:
Implementation Date:
PROGRAM SEGMENTS
Location/Building

Grade

Building
Type

Paynter 17

An
Elementary
School
Building

Paynter 17

An
Elementary
School
Building

A building in
which
General
Education
programs are
operated
A building in
which
General
Education
programs are
operated

Program Position #19
Operator: School District
PROGRAM DETAILS
Type:
Implementation Date:

Support

Service
Type

Age
Range

Caseload

FTE

Itinerant

Learning
Support

10 to
12

5

0.3

Supplemental
(Less Than 80%
but More Than
20%)

Learning
Support

10 to
12

10

0.7

33
PROGRAM SEGMENTS
Location/Building

Grade

Building Type

Support

Service
Type

Age
Range

Caseload

FTE

A building in
Itinerant Speech and 5 to 12 40
1
which General
Language
Education
Support
programs are
operated
Justification: This program serves students in Kindergarten through Fifth Grade. Student's are scheduled in a
way so the age range in the classroom at any time does not exceed the three year maximum as determined
appropriate by the IEP Team.
Paynter 23

An
Elementary
School
Building

Program Position #20
Operator: School District
PROGRAM DETAILS
Type:
Implementation Date:
PROGRAM SEGMENTS
Location/Building

Grade

Whitehall 18

An
Elementary
School
Building

Whitehall 18

An
Elementary
School
Building

Building Type
A building in
which General
Education
programs are
operated
A building in
which General
Education
programs are
operated

Age
Range

Caseload

FTE

Learning
Support

11 to
12

6

0.3

Learning
Support

11 to
12

9

0.7

Age
Range

Caseload

FTE

Support

Service
Type

Itinerant

Itinerant

Program Position #21
Operator: School District
PROGRAM DETAILS
Type:
Implementation Date:
PROGRAM SEGMENTS
Location/Building

Grade

Support

Service
Type

A building in
Supplemental
Life
8 to 12 6
0.8
which
(Less Than 80% Skills
General
but More Than
Support
Education
20%)
programs are
operated
Justification: This program serves students in Second through Fifth Grade. Student's are scheduled in a way so
the age range in the classroom at any time does not exceed the three year maximum as determined
appropriate by the IEP Team.
An
A building in
Full-Time
Life
Whitehall 19
8 to 12 1
0.2
Elementary
which
Special
Skills
School
General
Education Class Support
Building
Education
programs are
operated
Justification: This program serves students in Second through Fifth Grade. Student's are scheduled in a way so
Whitehall 19

An
Elementary
School
Building

Building
Type

34
the age range in the classroom at any time does not exceed the three year maximum as determined
appropriate by the IEP Team.

Program Position #22
Operator: School District
PROGRAM DETAILS
Type:
Implementation Date:
PROGRAM SEGMENTS
Location/Building

Grade

Building
Type

Support

Service
Type

Age
Range

Caseload

A building in Itinerant
Learning 8 to 12 8
which
Support
General
Education
programs are
operated
Justification: Although the caseload does exceed the three year maximum age range, students are grouped
way which ensures a maximum age span of 3 years in the classroom during instruction as determined
appropraite by the IEP Team.
An
A building in Supplemental
Learning 8 to 12 10
Whitehall 20
Elementary
which
(Less Than 80% Support
School
General
but More Than
Building
Education
20%)
programs are
operated
Justification: Although the caseload does exceed the three year maximum age range, students are grouped
way which ensures a maximum age span of 3 years in the classroom during instruction as determined
appropriate by the IEP Team.
Whitehall 20

An
Elementary
School
Building

FTE
0.3

in a
0.7

in a

Program Position #23
Operator: School District
PROGRAM DETAILS
Type:
Implementation Date:
PROGRAM SEGMENTS
Location/Building

Grade

Building
Type

Whitehall 21

An
Elementary
School
Building

Whitehall 21

An
Elementary
School
Building

A building in
which
General
Education
programs are
operated
A building in
which
General
Education
programs are
operated

Program Position #24
Operator: School District
PROGRAM DETAILS
Type:

Service
Type

Age
Range

Caseload

FTE

Itinerant

Learning
Support

8 to 11

6

0.3

Supplemental
(Less Than 80%
but More Than
20%)

Learning
Support

8 to 11

12

0.7

Support

35
Implementation Date:
PROGRAM SEGMENTS
Location/Building
Whitehall 25

Grade
An
Elementary
School
Building

Building Type
A building in
which General
Education
programs are
operated

Support

Service
Type

Age
Range

Caseload

FTE

Itinerant

Speech and
Language
Support

9 to 12

30

0.6

Service
Type

Age
Range

Caseload

FTE

Program Position #25
Operator: Intermediate Unit
PROGRAM DETAILS
Type:
Implementation Date:
PROGRAM SEGMENTS
Location/Building

Grade

Baldwin AIU 1

A Senior
High
School
Building

Harrison AIU 1

A Middle
School
Building

Building Type
A building in
which General
Education
programs are
operated
A building in
which General
Education
programs are
operated

Support
Itinerant

Blind or
Visually
Impaired
Support

14 to
18

3

0.1

Itinerant

Blind or
Visually
Impaired
Support

12 to
15

2

0.1

Age
Range

Caseload

FTE

Blind or
Visually
Impaired
Support

11 to
11

1

0.07

Service
Type

Age
Range

Caseload

FTE

Program Position #26
Operator: Intermediate Unit
PROGRAM DETAILS
Type:
Implementation Date:
PROGRAM SEGMENTS
Location/Building
Whitehall AIU 2

Grade

Building
Type

An
Elementary
School
Building

A building in
which
General
Education
programs
are operated

Support
Supplemental
(Less Than
80% but More
Than 20%)

Service
Type

Program Position #27
Operator: Intermediate Unit
PROGRAM DETAILS
Type:
Implementation Date:
PROGRAM SEGMENTS
Location/Building

Grade

Building Type

Support

36
Harrison AIU 3

A Middle
School
Building

Paynter AIU 3

A Middle
School
Building

A building in
which General
Education
programs are
operated
A building in
which General
Education
programs are
operated

Itinerant

Blind or
Visually
Impaired
Support

14 to
14

1

0.05

Itinerant

Blind or
Visually
Impaired
Support

7 to 7

1

0.05

Age
Range

Caseload

FTE

Program Position #28
Operator: Intermediate Unit
PROGRAM DETAILS
Type:
Implementation Date:
PROGRAM SEGMENTS
Location/Building

Grade

Baldwin AIU 4

A Senior High
School
Building

Harrison AIU 4

A Middle
School
Building

Whitehall AIU 4

An
Elementary
School
Building

McAnnulty AIU 4

An
Elementary
School
Building

Paynter AIU 4

An
Elementary
School
Building

Building Type
A building in
which General
Education
programs are
operated
A building in
which General
Education
programs are
operated
A building in
which General
Education
programs are
operated
A building in
which General
Education
programs are
operated
A building in
which General
Education
programs are
operated

Support

Service
Type

Itinerant

Deaf and
Hearing
Impaired
Support

14 to
18

4

0.4

Itinerant

Deaf and
Hearing
Impaired
Support

13 to
13

1

0.1

Itinerant

Deaf and
Hearing
Impaired
Support

10 to
11

2

0.2

Itinerant

Deaf and
Hearing
Impaired
Support

6 to 7

2

0.2

Itinerant

Deaf and
Hearing
Impaired
Support

11 to
11

1

0.1

Program Position #29
Operator: School District
PROGRAM DETAILS
Type: Class
Implementation Date: November 17, 2014
Average square feet in regular classrooms: 900 sq. ft.
Square footage of this classroom: 875 sq. ft. (25 feet long x 35 feet wide)
Reason for the proposed change: The district is not changing the make up of the
program as indicated above. We would like to move the physical location of the
classroom within the building.
PROGRAM SEGMENTS
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Location/Building

Grade

Building
Type

Support

Service
Type

Age
Range

Caseload

A building in Itinerant
Emotional 5 to 12 4
0.3
which
Support
General
Education
programs
are operated
Justification: This program serves students in Kindergarten through Fifth Grade. Student's are scheduled in a
way so the age range in the classroom at any time does not exceed the three year maximum as determined
appropriate by the IEP Team.
An
A building in Supplemental
Emotional 5 to 12 8
Paynter 30
0.7
Elementary
which
(Less Than
Support
School
General
80% but More
Building
Education
Than 20%)
programs
are operated
Justification: This program serves students in Kindergarten through Fifth Grade. Student's are scheduled in a
way so the age range in the classroom at any time does not exceed the three year maximum as determined
appropriate by the IEP Team.
Paynter 30

An
Elementary
School
Building

FTE

Special Education Support Services
Support Service
Assistant Superintendent
Lead School Psychologist
School Psychologist
Social Worker/Home School
Visitors
Paraprofessional
Transition Coordinator
Pupil Services Clerical Staff

Teacher FTE

Location
Central Administration Office
Central Administration Office
All Buildings
All Buildings

1
1
2
5

All Buldings
Harrison Middle
School/Baldwin High School
Central Administration Office

31
0.5
2

Special Education Contracted Services
Special Education Contracted
Services
Pediatric Therapies, Inc.
Occupational Therapy
Pediatric Therapies, Inc.
Physical Therapy
Watson Institute Consultation
Services
Goodwill Services, Inc. PreVocational Assessments

Operator

Amt of Time per Week

Outside Contractor

5 Days

Outside Contractor

5 Days

Outside Contractor

1 Days

Outside Contractor

1 Hours
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Child Family and Community,
Inc. Consultation Services
Orientation and Mobility
Support Services
Audiological Services
Rebecca Moyes

Outside Contractor

1 Hours

Intermediate Unit

3 Hours

Intermediate Unit
Outside Contractor

30 Minutes
1 Hours

39

District Level Plan
Special Education Personnel Development
Autism
Description

Person Responsible
Start Date
End Date
Program Area(s)

The district will provide expand current services available in the public school
setting for students with autism through training and consultation provided by
local experts in this field. Evidence of successful implementation of this goal
will be the existence of sensory rooms in all school buildings and the increase
in the percentage of students with autism who are served in the public school
setting. Baseline data from the 2012-13 school year indicates 17% of the
student with Autism are served outside of the public school setting. The goal is
a 6% reduction in the percentage of students with Autism who require services
which cannot be offered in the public school setting.
Brian D. Welles
7/1/2014
6/30/2017
Special Education

Professional Development Details
Hours Per Session
6.0
# of Sessions
30
# of Participants Per Session
20
Provider
Watson Institute and Rebecca Moyes
Provider Type
For Profit Company
PDE Approved
No
Knowledge Gain
This is an optional narrative for Special Education.

Research & Best Practices Base

This is an optional narrative for Special Education.

For classroom teachers, school 
counselors and education

specialists

Enhances the educator’s content knowledge in the area of
the educator’s certification or assignment.
Provides educators with a variety of classroom-based
assessment skills and the skills needed to analyze and use data in
instructional decision-making.

For school or LEA



Empowers leaders to create a culture of teaching and
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administrators, and other
educators seeking leadership
roles

learning, with an emphasis on learning.

Training Format



Department Focused Presentation

Participant Roles









Classroom teachers
Principals / Asst. Principals
School counselors
Paraprofessional
Other educational specialists
Related Service Personnel
Parents

Grade Levels






Elementary - Primary (preK - grade 1)
Elementary - Intermediate (grades 2-5)
Middle (grades 6-8)
High (grades 9-12)

Follow-up Activities





Evaluation Methods




Team development and sharing of content-area lesson
implementation outcomes, with involvement of administrator and/or
peers
Creating lessons to meet varied student learning styles
Lesson modeling with mentoring

Classroom observation focusing on factors such as planning
and preparation, knowledge of content, pedagogy and standards,
classroom environment, instructional delivery and professionalism.
Classroom student assessment data

Behavior Support
Description

The implementation of a district wide comprehensive behavioral intervention
program focused on effective use of Functional Behavioral Assessments which
result in the development of effective Positive Behavioral Support
Plans using the Crisis Prevention Institute's principals of verbal deescalation as
a way to reduce the frequency of the use of physical restraints in all school
buildings. Evidence of successful implementation will result in a 5% decrease in
total number of physical restraints required each year of the plan. The baseline
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Person Responsible
Start Date
End Date
Program Area(s)

data from the 2012-2013 School year indicates a total of 47 physical restraints
were needed in all settings where the district educates students.The end result
would be less than 40 physical restraint needed to safely manage students in
the school setting.
Brian D. Welles
7/1/2014
6/30/2017
Professional Education, Special Education, Student Services

Professional Development Details
Hours Per Session
6.0
# of Sessions
15
# of Participants Per Session
15
Provider
District Employed CPI Certified Instructors and School Psychologists
Provider Type
School Entity
PDE Approved
No
Knowledge Gain
This is an optional narrative for Special Education.

Research & Best Practices Base

This is an optional narrative for Special Education.

For classroom teachers, school 
counselors and education

specialists

Enhances the educator’s content knowledge in the area of
the educator’s certification or assignment.
Provides educators with a variety of classroom-based
assessment skills and the skills needed to analyze and use data in
instructional decision-making.

For school or LEA

administrators, and other
educators seeking leadership 
roles

Empowers leaders to create a culture of teaching and
learning, with an emphasis on learning.
Instructs the leader in managing resources for effective
results.

Training Format




Series of Workshops
Department Focused Presentation

Participant Roles







Classroom teachers
Principals / Asst. Principals
School counselors
Paraprofessional
New Staff
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Other educational specialists

Grade Levels






Elementary - Primary (preK - grade 1)
Elementary - Intermediate (grades 2-5)
Middle (grades 6-8)
High (grades 9-12)

Follow-up Activities



Team development and sharing of content-area lesson
implementation outcomes, with involvement of administrator and/or
peers

Evaluation Methods



Classroom observation focusing on factors such as planning
and preparation, knowledge of content, pedagogy and standards,
classroom environment, instructional delivery and professionalism.
Quarterly review of the RISC Restraint Reporting System



Paraprofessional
Description

Person Responsible
Start Date
End Date
Program Area(s)

The district will expand the use of paraprofessional staff to support students to
promote independence at all grade levels. Evidence of successful
implementation of this goal will be the use of paraprofessional staff as
classroom based supports for all students resulting in an increase in the
number of students served with supplementary aides and services in the
regular education setting for 80% or more of their day. Baseline data from the
2012-13 school year indicates 49.7% of students served in this level. The target
for this time period is to increase the number of students who receive services
to 65% of the population.
Brian D. Welles
7/1/2014
6/30/2017
Special Education

Professional Development Details
Hours Per Session
6.0
# of Sessions
6
# of Participants Per Session 35
Provider
Pupil Services Staff
Provider Type
School Entity
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PDE Approved
Knowledge Gain

No
This is an optional narrative for Special Education.

Research & Best Practices
Base

This is an optional narrative for Special Education.

For classroom teachers,
school counselors and
education specialists




For school or LEA

administrators, and other
educators seeking
leadership roles

Enhances the educator’s content knowledge in the area of the
educator’s certification or assignment.
Empowers educators to work effectively with parents and
community partners.

Provides the knowledge and skills to think and plan strategically,
ensuring that assessments, curriculum, instruction, staff professional
education, teaching materials and interventions for struggling students
are aligned to each other as well as to Pennsylvania’s academic standards.

Training Format



Series of Workshops

Participant Roles








Classroom teachers
Principals / Asst. Principals
Paraprofessional
Other educational specialists
Related Service Personnel
Parents

Grade Levels






Elementary - Primary (preK - grade 1)
Elementary - Intermediate (grades 2-5)
Middle (grades 6-8)
High (grades 9-12)

Follow-up Activities




Evaluation Methods



Team development and sharing of content-area lesson
implementation outcomes, with involvement of administrator and/or
peers
Creating lessons to meet varied student learning styles

Classroom observation focusing on factors such as planning and
preparation, knowledge of content, pedagogy and standards, classroom
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environment, instructional delivery and professionalism.

Reading NCLB #1
Description

Person Responsible
Start Date
End Date
Program Area(s)

Special Education Teachers will participate in all professional development
activities with the regular education teachers in the area of English Language
Arts instruction to ensure consistent rigor and instructional practices exists in
both special education and regular education classrooms across the district.
Evidence of successful implementation is the increase from 39.2% of students
who receive Special Education Services performing above the basic level on
English Language Arts PSSAs and Literature Keystone Exams by 2% each school
year for the three years of this plan resulting in more than 45% of these
students at or above proficient on these assessments.
Brian D. Welles
7/1/2014
6/30/2017
Professional Education, Special Education

Professional Development Details
Hours Per Session
6.0
# of Sessions
6
# of Participants Per Session
30
Provider
School District, AIU, PaTTAN, Consultaints
Provider Type
School Entity
PDE Approved
No
Knowledge Gain
This is an optional narrative for Special Education.

Research & Best Practices Base

This is an optional narrative for Special Education.

For classroom teachers, school 
counselors and education

specialists

Enhances the educator’s content knowledge in the area of
the educator’s certification or assignment.
Increases the educator’s teaching skills based on research on
effective practice, with attention given to interventions for struggling
students.
Provides educators with a variety of classroom-based
assessment skills and the skills needed to analyze and use data in
instructional decision-making.
Empowers educators to work effectively with parents and
community partners.
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For school or LEA

administrators, and other
educators seeking leadership
roles

Empowers leaders to create a culture of teaching and
learning, with an emphasis on learning.

Training Format






LEA Whole Group Presentation
Series of Workshops
School Whole Group Presentation
Offsite Conferences

Participant Roles









Classroom teachers
Principals / Asst. Principals
School counselors
Paraprofessional
Other educational specialists
Related Service Personnel
Parents

Grade Levels






Elementary - Primary (preK - grade 1)
Elementary - Intermediate (grades 2-5)
Middle (grades 6-8)
High (grades 9-12)

Follow-up Activities






Evaluation Methods







Team development and sharing of content-area lesson
implementation outcomes, with involvement of administrator and/or
peers
Analysis of student work, with administrator and/or peers
Creating lessons to meet varied student learning styles
Peer-to-peer lesson discussion

Classroom observation focusing on factors such as planning
and preparation, knowledge of content, pedagogy and standards,
classroom environment, instructional delivery and professionalism.
Student PSSA data
Standardized student assessment data other than the PSSA
Classroom student assessment data
Review of participant lesson plans
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Transition
Description

Person Responsible
Start Date
End Date
Program Area(s)

The development of a district based vocational assessment and training
program for students age 18 to 21 which will assess the job readiness skills and
teach functional life skills in preparation for placement in supported
employment. Successful implementation of this goal will result in the a
decrease in the district's dependance on outside vocational training programs
to assess and educate students prior to their final year of school age services.
The district will purchase and implement a standardized vocational assessment
to guide IEP Team decisions regarding students resulting in the elimination of
contracted vocational assessments.
Brian D. Welles
7/1/2014
6/30/2017
Special Education

Professional Development Details
Hours Per Session
6.0
# of Sessions
4
# of Participants Per Session
10
Provider
Allegheny Intermediate Unit
Provider Type
IU
PDE Approved
No
Knowledge Gain
This is an optional narrative for Special Education.

Research & Best Practices Base

This is an optional narrative for Special Education.

For classroom teachers, school 
counselors and education
specialists


Increases the educator’s teaching skills based on research on
effective practice, with attention given to interventions for struggling
students.
Empowers educators to work effectively with parents and
community partners.

For school or LEA

administrators, and other
educators seeking leadership
roles
Training Format



Instructs the leader in managing resources for effective
results.

Offsite Conferences
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Participant Roles





Classroom teachers
Paraprofessional
Other educational specialists

Grade Levels



High (grades 9-12)

Follow-up Activities



Lesson modeling with mentoring

Evaluation Methods



Classroom observation focusing on factors such as planning
and preparation, knowledge of content, pedagogy and standards,
classroom environment, instructional delivery and professionalism.
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Special Education Affirmations
We also affirm our understanding that any requests for any deviations from the Chapter 14
regulations, standards, policies, and procedures must be made in writing to the Pennsylvania
Department of Education. The school district understands that the Special Education Component of
the District Level Plan will be approved by PDE in accordance with the following criteria as set forth
in 22 Pa. School Code § 14.104 and as part of the District Level Plan:
1. There are a full range of services, programs and alternative placements available to the
school district for placement and implementation of the special education programs in the
school district.
2. The school district has adopted a child find system to locate, identify and evaluate young
children and children who are thought to be a child with a disability eligible for special
education residing within the school district's jurisdiction. Child find data is collected,
maintained, and used in decision-making. Child find process and procedures are evaluated
for its effectiveness. The school district implements mechanisms to disseminate child find
information to the public, organizations, agencies, and individuals on at least an annual basis.
3. The school district has adopted policies and procedures that assure that students with
disabilities are included in general education programs and extracurricular and nonacademic programs and activities to the maximum extent appropriate in accordance with an
Individualized Education Program.
4. The school district will comply with the PA Department of Education, Bureau of Special
Education's revision notice process.
5. The school district follows the state and federal guidelines for participation of students with
disabilities in state and district-wide assessments including the determination of
participation, the need for accommodations, and the methods of assessing students for
whom regular assessment is not appropriate.
6. The school district affirms the Pennsylvania Department of Education that funds received
through participation in the medical assistance reimbursement program, ACCESS, will be
used to enhance or expand the current level of services and programs provided to students
with disabilities in this local education agency.
Affirmed by Randal Lutz on 5/1/2014
Board President
Affirmed by Randal Lutz on 5/1/2014
Superintendent/Chief Executive Officer

